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1. Teacher-reported feedback about the professional
development sessions to understand whether the
workshop content was relevant and enhanced
awareness (or validated their understanding) of the
key factors influencing girls participation in PE and
community-based sport and PA. Furthermore the
feedback was used to understand whether the
workshop was useful as a prompt for staff to start
planning how the program could be implemented in
their school.
2. Teacher-reported session feedback to collect
information on each of the sessions. This included
information on the year level, class structure,
whether a coach/instructor attended the session and
whether students were asked to complete the self-
management journal entry. Information was also
collected using five-point Likert scales on: student
response to the session and response to the coach/
instructor methods/approach/style (very negatively –
very positively); the proportion of the lesson
implemented in line with the lesson plan (almost
all <80% - hardly any <20%); and the appropriateness
of lesson activities, quality of lesson materials, and
overall assessment of how the lesson went
(poor – excellent).
3. Post-intervention focus group interviews were held
with PE teachers (n = 29; approx. 60 minutes/group),
students (n = 125; approx. 20–30 minutes/group),
coaches (n = 13; approx. 30 minutes/coach) and
instructors (n = 8; approx. 60 minutes/instructor) to
gain an understanding of the perceptions and
experiences of participants during the intervention.
For instance, teachers, coaches and instructors were
asked to: comment on how students responded and
engaged with the program; describe the
implementation of the program by commenting on
how a typical class of football, tennis or recreational
activities were delivered; identify barriers or
facilitators to implementing the program; and
discuss how well resourced they were when
delivering the program in terms of both the
intervention resources (e.g. resource manual) and
school support and resources. Students were asked
to reflect on what they liked and disliked about the
program, how the program contributed to their
learning or likelihood of adopting PA, and what
factors influenced their decision about attending
(or not attending) the community-based programs.
4. Personal communication via email correspondence
and phone conversations between the research
team and program deliverers were recorded as field
notes and provided additional information on
program implementation.
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Intervention 
Secondary Schools 
(n=7)
Year 7 
(n=512 female students)
Football PE classes 
(n=8 co-ed; 16 single sex)
YMCA PE classes
(n=2 co-ed; 14 single sex)
Year 8 
(n=495 female students)
Tennis PE classes
(n=16 co-ed; 11 single sex)
YMCA PE classes
(n=11 co-ed; 12 single sex)
Year 9 
(n=484 female students)
Tennis PE classes
(n=5 co-ed; 7 single sex)
Football PE classes*
(n=3 co-ed; 6 single sex)
YMCA PE classes
(n=4 co-ed; 15 single sex)
“It’s
probably because nothing has ever really been offered here
at this school before…. It’s a whole new concept….”
The school component
“I try to do it, I don’t know
how well I do it, but I try”
“older methods”
“take the next step to actually put it into your life, I think
you need to revisit it again and again and again before
you actually get that change happening….”
“human resource and or-
ganisation was non-existent and their [the school’s] com-
pliance to the details and structures that were set out
were non-existent”
Facilitating outside-of school participation
“jumped over pillows”
“started walking
the dog”
Student engagement and learning
“even the most inactive girl was out there having a
go”
“a more even chance”
“…because most of the girls that
do PE with boys, they just don’t do it. They don’t bring
their uniforms and then they don’t do it.”
“…and girls
weren’t embarrassed at all. Like the girls who sit out they
were happy to join in and they had a lot of fun”
“Most of the girls were
harder to make friends with, and like be social with, like
they all have their own groups of friends; whereas the
guys just blend in and then you can blend in too. Girls
just seem to stick to their own little groups.”
“someone to compete
against”
“boys just upset the class totally....when the girls were by
themselves, absolutely fantastic.”
Capacity building strategies
“I was there for one class and these
kids were working hard, really hard, she was like ‘you’re
not working hard enough! Come on kids!’ I was like ‘ease
up!’”
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